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ABSTRACT 

This study explores the intricate relationship between goal orientation and self-regulated 

learning among secondary school students. A total of 159 participants were carefully chosen 

using a multistage random sampling method, ensuring a diverse representation of the student 

population. To gather data, researchers utilized a goal orientation scale alongside an academic 

self-regulated learning questionnaire. This combination provided valuable insights into how 

these constructs interact. The analysis employed both descriptive and inferential statistical 

techniques, including independent sample t-tests, Pearson product-moment correlations, and 

linear regression analyses. The findings indicate that both learning orientation and performance 
avoidance orientation significantly influence self-regulated learning behaviors. Notably, 

students attending government schools demonstrated a greater tendency to engage in self-

regulated learning strategies compared to their peers in other educational settings. These results 

underscore the critical importance of fostering goal-oriented approaches within educational 

frameworks, as they are instrumental in enhancing self-regulated learning. The implications of 

this study extend to educators, policymakers, and researchers, emphasizing the need for 

instructional practices that support student autonomy and bolster academic success. 

Furthermore, the study advocates for additional research to investigate further factors that may 

impact self-regulated learning within the realm of secondary education. This exploration 

contributes substantially to the existing body of knowledge regarding student motivation and 

learning outcomes, highlighting pathways for future educational advancements. 

 

Keywords: social science education, Goal orientation, Academic Self-regulated learning, 

Adolescent’s Learning, Curriculum, School environment 

© 2025 by the authors; licensee Advances in Consumer Research. This article is an open access 

article distributed under the terms and conditions of the Creative Commons Attribution (CC-

BYNC.ND) license(http://creativecommons.org/licenses/by/4.0/). 

 

INTRODUCTION 

Understanding the psychological aspects of learning has 

become crucial in the current educational environment. 

Multiple research studies indicate that the emphasis on 

learning has shifted from a teacher-centered to a stu-

dent-centered approach. To maintain the concept of cur-
riculum, the success or failure of a pupil in the late 19th 

century was determined by individual differences 

among students. On the other hand, progressive educa-

tional academics emerged around the turn of the 20th 

century and argued that the curriculum should be modi-

fied to accommodate individual differences. This is sub-

stantial evidence that students are accountable for their 

academic success and performance. In today's fast-

paced and ever-changing world, the integrity of educa-

tion has become a major concern. The increasing de-

mand for lifelong learning has increased the need for 

learners to take responsibility for their learning journey 

and become self-directed, adaptable, and independent in 

their acquisition of new knowledge and skills 

 

Self-Regulated Learning and Its Importance in Aca-

demics 

Self-regulated learning comes into action as a crucial 

skill for children to thrive in the educational landscape 

of the twenty-first century. Self redulated learning, 

which consists of cognitive, metacognitive, and motiva-

tional processes that enable learners to govern their 
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learning actively, is essential for determining students' 

academic achievement (Pintrich, 2000; Zimmerman, 

2002). In the last 25 years, self redulated learning has 

emerged as a significant framework for examining, as-

sessing, and enhancing students' academic achievement 

(Schunk & Zimmerman, 2008). Combining the concepts 

of self-regulation and social cognitive learning theory, 

B.J. Zimmerman attempted to develop a novel regula-

tory paradigm. Self redulated learning is a dynamic and 

constructive process in which students set goals and 

then monitor, regulate, and administer their cognitive, 
motivational, and behavioral processes, under the guid-

ance and influence of their goals and contextual condi-

tions (Pintrich, 2000). Self redulated learning is a cycli-

cal and iterative process in which the learner uses the 

cycle to engage in self-reflection, correct mistakes, and 

prepare for the achievement of goals. It is essential to 

tailor instruction to each student's needs and learning 

duties. Also, self-regulated learning could serve as an 

alternative to the conventional education system (Zim-

merman, 1989). 

 

Goal Orientation as a Motivating Factor for Academic 

Learning 

In today's educational environment, the pursuit of aca-
demic achievement and the demand for effective learn-

ing strategies have become increasingly crucial. Stu-

dents are expected to actively pursue and be motivated 

to achieve their academic goals. In this context, goal ori-

entation is revealed as a significant psychological con-

cept that considerably influences how students’ ap-

proach, pursue, and achieve their academic goals. The 

complex interplay of cognitive processes, affective 

states, and behavioral tendencies that influence students' 

attitudes, motivations, and academic success strategies 

is referred to as goal orientation. Understanding the 
complexity of goal orientation is necessary for optimiz-

ing students' learning strategies and fostering a support-

ive academic environment. Goal orientation is an inte-

grated pattern of thought that leads to various ways of 

accessing, engaging with, and responding to achieve-

ment situations (Ames, 1992, p.261). It has been discov-

ered that there are multiple types of academic and non-

academic goal orientation among students (Dweck & 

Leggett, 1988). The terms "performance-oriented" and 

"mastery-oriented" were used to describe the two sorts. 

Students with a performance goal orientation concen-

trate more on their performance outcomes. In addition, 
they have a premonition of their failure and the conse-

quences of their poor performance, especially the judg-

ment of others; their happiness derives from the ap-

proval of others and external benefits. Students with a 

mastery orientation are the ones that learn and perform 

in order to advance their own competence. They aim to 

master the task and concentrate on ways to develop 

themselves, such as acquiring new skills and learning 

from their own and others' experiences, as well as seek-

ing feedback, consulting with others, and asking for aid 

from others. They are less concerned with their success 
or failure and more concerned with what they have 

gained from this educational experience. These people 

have a strong sense of self-efficacy and a greater com-

mitment to specific goals. 

 

According to goal orientation theory, students adopt a 

more holistic approach to their learning and strategies 

for acquiring competence. Goal orientations can also 

impact how an individual approach a particular en-

deavor (Elliot, 2005; Maehr & Zusho, 2009). Students 

can either cultivate a "performance approach orienta-

tion," "performance avoidance orientation," or a "mas-

tery orientation" (Ames, 1992). In educational studies, 
goal orientation has progressively replaced frameworks 

as a motivating factor. Multiple conceptual studies sug-

gest that the quality of assignment engagement is related 

to goal orientation strategies. Different parameters such 

as familial environment, classroom cohesion, school 

structure, etc., influence students' goal orientation 

(Ames, 1992) because they are actively engaged in 

class. In the contemporary educational environment, the 

vast majority of institutions are promoting or creating 

conditions for students to adopt a mastery orientation so 

that they can become independent learners (Meece, 

2001). 
 

The Relationship Between Goal Orientation and Self-

Regulated Learning 

Among the several variables that influence Self-regu-

lated learning in Western educational contexts, goal ori-

entation has received the most attention. Self-regulated 

learning and achievement goal orientation are two sig-

nificant constructs in the field of educational psychol-

ogy that have received substantial attention in recent 

times. Extensive empirical research has consistently 

demonstrated a strong and meaningful relationship be-
tween Self-regulated learning and achievement goal ori-

entation, highlighting their interconnectedness and in-

fluence on students' academic achievements. The corre-

lation between self-regulated learning and mastery goal 

orientation is a significant factor in this particular asso-

ciation. Mastery goal orientation reflects a desire to de-

velop competence, gain a deep understanding of the sub-

ject matter, and engage in learning for the sake of learn-

ing itself (Midgley et al., 2016). Conversely, research 

has also demonstrated a negative relationship between 

self-regulated learning and performance-avoidance goal 

orientation. Performance-avoidance goal orientation re-
fers to the inclination to engage in academic activities 

primarily to avoid negative evaluation or failure (Elliot 

et al., 2015). It indicates that individuals who possess 

effective self-regulatory skills are less likely to be moti-

vated by fear of failure or negative evaluation and in-

stead are more focused on the process of learning and 

personal growth. 

 

Overall, the empirical evidence consistently reinforces 

the notion that self-regulated learning and achievement 

goal orientation are intricately linked. Higher levels of 

self-regulation are associated with a greater inclination 

towards mastery goals and a reduced focus on perfor-
mance-avoidance goals. Furthermore, research has indi-

cated that the orientation towards achievement goals 
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serves as a mediator in the correlation between self-reg-

ulated learning and academic achievements. Under-

standing the interplay between self-regulated learning 

and achievement goal orientation provides valuable in-

sights for educators and policymakers in developing ef-

fective instructional strategies and interventions to en-

hance students' self-regulatory skills, goal orientations, 

and academic success. 

 

Empirical studies have also indeed examined gender dif-

ferences in self-regulated learning and have found vary-

ing results regarding the self-regulatory behaviors of 

male and female students. While it is important to note 
that individual differences exist within genders, some 

studies have reported higher levels of Self-regulated 

learning among female students compared to their male 

counterparts (Zimmerman & Martinez-Pons, 1990). 

These findings suggest that, on average, female students 

may engage in more self-regulatory behaviors such as 

goal setting, planning, monitoring, and self-reflection. 

In conclusion, while studies on gender differences in 

self-regulated learning have yielded varying results, it is 

important to acknowledge that individual variations ex-

ist within genders, and additional research is needed to 

further explore the complexities of this issue. 
 

Curriculum and its influence on Adolescent’s Learn-

ing self-regulated learning and Goal orientation:  In-

dian context 

This relationship has been the subject of relatively fewer 

studies in non-Western contexts, particularly India, con-

sidering India's distinct cultural, social, and educational 

environment makes it an intriguing location for studying 

the relationship between student goal orientation and 

Self-regulated learning. The Indian cultural emphasis on 

collectivism and communal values is likely to influence 
how students approach their academic work and pursuit 

of objectives. India's educational landscape is also di-

verse, with regional variations in teaching methods, cur-

ricula, and student diversity, which will help the re-

search community to comprehend the relationship be-

tween goal orientation and Self-regulated learning   in 

the Indian context, particularly in secondary school set-

tings. Secondary school students have received little at-

tention in the vast majority of prior research on goal ori-

entation and Self-regulated learning, which has primar-

ily focused on higher education contexts. Nonetheless, 

the transition from elementary to secondary school is a 
pivotal period in a student's academic career, as it in-

volves the introduction of new expectations and de-

mands. During this transition, students must develop 

strong self-control in order to manage the increased ac-

ademic demands and responsibilities. Considering all 

the factors, examining how goal orientation influences 

Self-regulated learning among secondary school stu-

dents may therefore shed light on students' learning be-

haviors during this pivotal period of their academic ca-

reers and provide significant insights into the develop-

mental aspects of Self-regulated learning. 

 

Kerala is renowned within the Indian context for its ex-
ceptional literacy rate and forward-thinking education 

policies (Mitra, 1999), such as the constant effort to en-

hance the quality of education, revision of the curricu-

lum, incorporation of techno-pedagogy, and teacher 

training, etc. (George, Zachariah, &), thereby making it 

an ideal location for studying goal orientation and self-

regulated learning among secondary school students. 

This study investigates the effect of goal orientation on 

self-regulated learning among secondary school stu-

dents in the Indian state of Kerala in order to fill a gap 

in the literature. The study also will investigate how dif-

ferent types of school curricula (i.e., government and 
private schools) affect students' goal orientation and 

self-directed learning. Examining goal orientation and 

self-regulated learning across different types of schools 

can yield significant insights into the impact of school 

curricula on students' learning behaviors and outcomes. 

The impact of curriculum on self-regulated learning and 

goal orientation is a significant research domain within 

the field of educational psychology. The development 

and execution of educational curriculum have the poten-

tial to influence the capacity for self-regulation and goal 

orientations of students (Pintrich, 2004). The incorpora-

tion of explicit instruction on self-regulatory strategies 
within the curriculum can potentially impact self-regu-

lated learning. Studies have demonstrated that the incor-

poration of explicit instruction and assistance for self-

regulation within the curriculum can enhance the likeli-

hood of students proficiently acquiring and utilizing 

self-regulatory skills (Dignath & Büttner, 2008). 

 

The correlation between the curriculum and the goal ori-

entations of students holds the potential to impact their 

involvement in self-regulated learning. The alignment 

of curriculum with mastery goal orientations, which pri-

oritize the development of competence and mastery of 

subject matter, has been found to positively impact stu-
dents' engagement in adaptive self-regulatory behaviors 

(Niemivirta, 2012). However, a curriculum that empha-

sizes performance-approach or performance-avoidance 

objectives, which center on attaining exceptional grades 

or avoiding failure correspondingly, could impede the 

cultivation of self-regulatory proficiencies and result in 

superficial learning tactics (Middleton & Midgley, 

1997). Likewise, the structure and organization of the 

curriculum can also have an effect on the self-regulated 

learning and goal orientations of students. An organized 

and systematic curriculum that offers unambiguous 

learning goals, logical advancement of subject matter, 
and chances for decision-making and independence can 

facilitate the self-regulation of learners (Patrick, Kaplan, 

& Ryan, 2011). 

 

This study was conducted on private and government 

schools, which follow distinct curricula, assessment 

techniques, and pedagogical approaches. An examina-

tion of the goal orientation and self-regulated learning 

of students from private and government schools can 

shed light on the influence of school curricula and teach-

ing methodologies on academic performance, study rou-

tines, and motivation. Literature suggests that school 

curricula and instructional approaches influence stu-
dents' goal orientation and self-regulated learning 
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(Schunk, 2001; Bembenutty, 2011). The examination 

system and evaluation criteria in private schools are of-

ten designed to prepare students for competitive exams 

and high academic performance, which may result in a 

more performance-oriented goal-setting approach 

(Singh & Srivastava, 2021). On the other hand, govern-

ment schools, which often focus on holistic education 

and conceptual learning, may encourage mastery-ori-

ented learning strategies (Alam, A., & Mohanty, 

A,2024). 

 

Therefore, it is necessary to conduct a comparative anal-

ysis of the goal orientation and self-regulated learning 
of private and government school students to compre-

hend the similarities and differences between their 

learning patterns and accomplishments. 

 

Current study 

Despite growing recognition of the role of self-regulated 

learning (Self redulated learning) in academic success, 

limited empirical evidence exists on how goal orienta-

tion influences self redulated learning among Indian ad-

olescents, particularly within the educational context of 

Kerala. Goal orientation, defined as the reasons or pur-

poses behind students’ engagement in academic tasks, 
significantly shapes their learning behaviors and out-

comes (Pintrich, 2000; Dweck & Leggett, 1988). While 

numerous studies in Western contexts have emphasized 

the link between goal orientation and self-regulatory 

strategies (Zimmerman & Schunk, 2011), the intersec-

tion of these constructs remains underexplored in Indian 

settings, where cultural, institutional, and curricular fac-

tors may mediate these dynamics (Rao et al., 2013). This 

study aims to explore the influence of goal orientation 

on adolescents’ self-regulated learning in Kerala, India. 

Specifically, it examines the motivational impact of dif-
ferent goal orientations (e.g., mastery vs. performance 

goals) on self redulated learning, the role of institutional 

support in fostering self redulated learning, and the 

dominant patterns of goal orientation among adoles-

cents. Such insights are essential for educators, policy-

makers, and curriculum developers, as they can inform 

the creation of contextually relevant teaching strategies, 

student support mechanisms, and curriculum reforms. 

To guide this investigation, the study addresses the fol-

lowing research questions: 

 

RQ1: How does goal orientation influence self-regu-

lated learning as a motivational element in adolescents? 

RQ2: How do government and private educational insti-
tutions provide opportunities for adolescents in encour-

aging self-regulated learning? 

RQ3: Which is the predominant goal orientation among 

adolescents in Kerala, India? 

 

By filling this critical gap in the literature, the study con-

tributes to a culturally grounded understanding of self-

regulated learning and offers pragmatic implications for 

promoting self-regulation through educational policy 

and practice in the Indian context. 

 

The primary objectives of the study are to assess the goal 

orientation and self-regulated learning among adoles-

cents of government and private educational institu-

tions, to identify the gender difference in goal orienta-

tion and self-regulated learning, and to assess the influ-

ence of goal orientation on self-regulated learning 

among adolescents. Based on these the following hy-

pothesis are framed 

 

H1: Government school adolescents would be higher in 

their self-regulated learning over Private management 
school adolescents. 

H2: There will be a significant difference with regard to 

gender on self-regulated learning among   adolescents. 

H3: There will be a significant relationship between 

goal orientation and self-regulated learning among ado-

lescents 

H4: There would be a significant influence of goal ori-

entation on self-regulated learning among adolescents. 

 

METHOD 

This study employed a correlational research design to 

investigate the association between goal orientation and 
self-regulated learning among adolescents in Kerala. 

Utilizing a cross-sectional approach, data were gathered 

at a single point in time through standardized self-report 

questionnaires. Since participants were asked to recall 

and reflect on their learning behaviors and motivations, 

the study included a retrospective component. Being 

quantitative in nature, the research focused on exploring 

how different types of goal orientation are linked to var-

ying levels of self-regulated learning. 

 

Participants: The sample for this study consisted of 159 
secondary school students, aged between 13 and 15 

years, studying in Grades 9 and 10 across government 

and private schools in Kerala. Only students who could 

read and write in English were included in the study to 

ensure comprehension of the self-report questionnaires. 

The sample was limited to students currently enrolled in 

Grades 9 and 10, as these grades are critical periods for 

academic motivation and self-regulated learning devel-

opment. Students from other grade levels and those at-

tending private schools that did not permit research par-

ticipation were excluded. 

 
A survey method was adopted for data collection. A 

multistage random sampling technique was employed to 

ensure representativeness. In the first stage, government 

and private secondary schools were identified from var-

ious regions in Kerala. In the second stage, students 

were randomly selected from these schools. This sam-

pling approach ensured diversity in terms of school type 

and student background, making the sample appropriate 

for studying the relationship between goal orientation 

and self-regulated learning among adolescents. 

 
Data Collection and Analysis: The researcher used 

multistage random sampling to select six government 

and six private schools from the selected district. Offi-

cial permission was obtained from the school authorities 

before initiating data collection. The researcher person-

ally visited each school, explained the study, and built 
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rapport with students. Ethical procedures were fol-

lowed, including informed consent and assurance of 

confidentiality. Participants filled out a socio-demo-

graphic sheet, the Academic Self-Regulated Learning 

Questionnaire, and the Goal Orientation Scale. After 

data collection, students were debriefed and thanked. 

Data were analyzed using SPSS, applying both descrip-

tive and inferential statistics, including linear regression 

to examine the predictive role of goal orientation in self-

regulated learning. The researcher’s training in psycho-

logical research ensured ethical and competent conduct 
throughout the study. 

 

The Scale:  The Academic Self-Regulated Learning 

Scale, developed by Carlo Magno (2009), consists of 45 

items that measure seven key self-regulatory strategies 

used by students: goal setting (α = 0.76), memory strat-

egy (α = 0.73), self-evaluation (α = 0.78), seeking assis-

tance (α = 0.72), environmental structuring (α = 0.70), 

responsibility (α = 0.90), and organizing (α = 0.75). 

Each item is rated on a 4-point Likert scale ranging from 

strongly disagree to strongly agree. The overall scale has 

a high internal consistency with a Cronbach’s alpha of 

0.84. Construct validity was established through func-

tional correlation, and predictive validity was supported 

by a strong relationship with students’ academic perfor-

mance, particularly their Grade Point Average (GPA). 

 

Goal orientation scale developed by Zweig and Webster 

(2004) was used to assess students’ goal orientation 

across three dimensions: Learning Orientation, Perfor-

mance Approach Orientation, and Performance Avoid-
ance Orientation. It includes 21 items rated on a 7-point 

Likert scale ranging from strongly disagree to strongly 

agree. The reliability of the tool was established through 

test-retest method with correlation coefficients ranging 

from 0.73 to 0.84 across the three dimensions, and inter-

nal consistency values (Cronbach’s alpha) ranging from 

0.77 to 0.85. Convergent validity was confirmed 

through significant correlations with VandeWalle’s 

Work Domain Goal Orientation Scale (ranging from 

0.79 to 0.87) 

 

FINDINGS 

Table 1: Participants demographics 

Variables Total Number (N) 159 % 

Type of School 

Government Schools 84 52.8 

Unaided schools 75 47.7 

Class enrolled in 

8th Standard 50 31.4 

9th Standard 57 35.8 

10th Standard 52 32.7 

Family type 

Nuclear Family 117 73.5 

Joint family 42 26.5 
Gender 

Female 79 49.7 

Male 80 50.3 

 

The demographic information of the participants ac-

cording to the group to which they belong (Type of 

school), their gender, the type of family to which they 

belong, and the class in which they are enrolled. The se-

lection of participants was based on two major catego-

ries: students enrolled in government schools in Kerala 

and students enrolled in private or unaided schools. 

There are 84 government school students and 75 private 

(Unaided) school students, which corresponds to per-
centages of 52.8% and 47.2% for each group. Students 

were picked from three distinct classes in which they are 

enrolled, with 50 8th graders, 57 9th graders, and 52 

10th graders representing 31.4%, 35.8%, and 32.2% of 

the total, respectively. There were two distinct types of 

families discovered among the students. The frequency 

of nuclear families (where children live exclusively with 

their parents and siblings) is 117, while the frequency of 

joint families (where children live with grandparents 

and other relatives in addition to their parents and sib-

lings) is 73.5% and 26.5%, respectively. Males have a 

frequency of 80, while females have a frequency of 79, 
which corresponds to percentages of 50.3% and 49.7%, 

respectively. (Table 1) 

 

Table: 2- Mean standard deviation and t-value of academic self-regulated learning among Government school stu-

dents and Private school students. 

 Government school Private school  

 Mean 

N=84 

SD Mean 

N=75 

SD t-value Sig 

(2-tailed) 

ASRL 138.9 14.8 121.3 18.33 6.70 .000 

Memory strategy 30.29 3.80 26.80 4.26 5.44 .000 

Goal setting 14.74 2.48 13.91 2.40 2.14 .034 

Self-evaluation 36.35 4.30 30.71 6.20 6.71 .000 

Seeking assistance 16.08 2.25 13.63 2.50 6.51 .000 
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Environmental structuring 14.55 2.59 12.85 3.08 3.75 .000 

Responsibility 14.04 3.00 12.45 2.95 3.34 .001 

Organizing 12.94 1.99 10.96 2.59 5.43 .000 
**p = <0.01 *p ≤ 0.05       

 

This study reports the descriptive statistics of academic 

self-regulation among students from the Government 

schools and the Private management schools. Specifi-

cally, the mean, standard deviation, and t-value of aca-

demic self-regulation are presented. The results of the 

statistical analysis indicate that the hypothesis stating 

that Government school students exhibit higher levels of 

academic self-regulated learning compared to Private 

management school students is supported. Specifically, 

the obtained t-value of 6.70, with a significance level of 

0.05 and a two-tailed test, suggests that the observed dif-

ference between the two groups is statistically signifi-

cant. Therefore, it can be concluded that Government 

school students possess superior academic self-regu-

lated learning abilities compared to their counterparts in 

the Private management school students. (Table 2) 

 

Table: 3- Mean standard deviation and t-value of academic self-regulated learning among male and female students 
 Male Female  

 Mean 
(N=80) 

SD Mean 
(N=79) 

SD t-value Sig (2-tailed) 

ASRL 128.21 19.69 133.396 17.38 1.73 0.84 
Memory strategy 28.52 4.79 28.77 3.88 .358 .721 
Goal setting 14.18 2.54 14.53 2.39 .903 .368 

Self-evaluation 32.44 6.46 35.08 5.06 1.98 .005 
Seeking assistance 14.61 2.71 15.28 2.58 1.59 .113 
Environmental structuring 13.44 2.93 14.09 2.95 1.39 .165 
Responsibility 13.07 3.11 13.53 3.02 .946 .345 
Organizing 11.95 2.85 12.07 2.03 .288 .774 

**p = <0.01, p ≤ 0.05       

 

This study presents the descriptive statistics of academic self-regulation among male and female students. The initial 

hypothesis posited that female students would exhibit greater levels of self-regulated learning compared to male students. 

However, the results of the independent samples t-test revealed that there was no statistically significant difference be-

tween male and female self-regulated learners, as evidenced by a t-value of 1.73 and a two-tailed significance level of 

0.84. Consequently, the provided hypothesis is rejected. On the other hand, in terms of self-evaluation, the t-value of 2.84 

and a two-tailed significance level of 0.005 indicate that female students achieved significantly higher scores compared 
to male students. (Table 3) 

 

Table 4- Correlation between academic self-regulated learning and goal orientation 

Variables 1 2 3 4 5 6 7 8 9 10 11 

PA-O - - - - - - - - - - - 

PAV-O - - - - - - - - - - - 

LO - - - - - - - - - - - 

MS .68 .309** .460** - - - - - - - - 

GS .231** .175* .399** - - - - - - - - 

SE .337** .303** .555** - - - - - - - - 

SA .222** .267** .478** - - - - - - - - 

ES .226** .278** .465** - - - - - - - - 

RES .145 .387** .421** - - - - - - - - 
ORG .170* .240** .498** - - - - - - - - 

ASRL .267** -.369** .613** - - - - - - - - 

 

This research investigation aims to explore the correla-

tion between academic self-regulated learning and goal 

orientation. The present study proposed a significant as-

sociation between goal orientation and academic self-

regulated learning. The findings indicate significant 

positive associations between academic self-regulated 

learning and various forms of goal orientation; thus, the 

hypothesis is retained. Specifically, a positive relation-

ship is observed between academic self-regulated learn-

ing and performance approach goal orientation (r = .267, 

p < .05, one-tailed). Conversely, a negative association 

is found between self-regulated learning and perfor-

mance avoidance goal orientation (r = -0.369, p < .05, 

one-tailed). 

Furthermore, a positive link is established between 

learning-oriented goal orientation and academic self-

regulated learning (r = 0.613, p < .05, one-tailed). (Table 

4) 

 

Table 5: The total contribution of independent variable on dependent variable 



How to cite:  Mathew AP, et, al. Fueling growth: the influence of goal orientation on self-regulation in adolescent’s learning. Adv 
Consum Res. 2025;2(4):3588–3598. 

Advances in Consumer Research                            3594 

Independent variable Dependant vari-

able 

Unstandardized                       

β 

Standardized   β t-value Model sum-

mary 

Performance avoidance 

 

Learning orientation 

 

Memory strategy 

.116 .181 2.43 R²= .246 

F = 16.86 

 P ≤ 0.05 
 

.316 

 

.427 

 

5.55 

 

Learning orientation 

 

Goal Setting 

 

.146 

 

.350 

 

4.35 

R²= .175 

F = 10.92 

 P ≤ 0.05 

Performance approach 

 

Learning orientation 

 

 

Self-evaluation 

.178 .179 2.64 R²= .353 

F = 28.21 

 P ≤ 0.05 
 

.466 

 

.460 

 

6.47 

 

Learning orientation 

 

Seeking assis-

tance 

   R²= .244 

F = 16.99 

 P ≤ 0.05 
.188 .416 

 

5.42 

 

 

Learning orientation 

 

Environmental 

structuring 

   R²= .240 

F = 16.29 

 P ≤ 0.05 
.197 

 

.394 

 

5.11 

 

Performance avoidance 

 

Learning orientation 

 

 

Responsibility 

.125 .278 3.75 R²= .246 

F = 16.88 

P ≤ 0.05 
   

.170 .328 4.27 

Performance avoidance  

Self- regulated 

learning 

0.497 .180 2.76 R = .642ª 

R²= .413 

F =36.297 

σ²= 41.3 

    P ≤ 0.05 

Learning orientation 

Performance approach 

1.68 

 

0.250 

.529 

 

0.080 

7.81 

 

1.24 

 
The findings of the study provide evidence for the hy-

pothesized relationship between goal orientation and 

self-regulated learning. The results indicate that goal 

orientation significantly affects self-regulated learning 

and its various dimensions. The predictability index of 

self-regulated learning is 0.642, indicating that the inde-

pendent variables, namely performance approach, per-

formance avoidance, and learning orientation, account 

for 41.3% of the variance in self-regulated learning. The 

obtained f-value of 36.29 with 3/155 degrees of freedom 

is significant at the 0.05 level, suggesting that the model 
is effective in predicting the impact of the independent 

variable on the dependent variable. The beta value for 

the independent variable performance avoidance is 

0.497, indicating a relative contribution of 0.180 to the 

criterion variable (self-regulated learning). Similarly, 

the beta coefficient for the dependent variable learning 

orientation is 1.68, demonstrating a relative contribution 

of 0.215 to self-regulated learning. The significance of 

the obtained-values for performance avoidance (2.76) 

and learning orientation (7.83) at the 0.05 level suggests 

that these variables have a substantial influence on self-

regulated learning among secondary school pupils. On 
the other hand, performance approach goal orientation 

does not show a significant influence on self-regulated 

learning. 

 

Further analysis reveals that performance avoidance and 

learning orientation significantly impact all seven as-

pects of self-regulated learning, including Memory 

strategy and accountability. Learning orientation has a 

considerable influence on variables such as organising, 

environmental structuring, and goal setting. Addition-

ally, performance approach and learning orientation 
have a substantial effect on self-evaluation. Notably, the 

beta coefficient of learning orientation indicates that this 

predictor variable has a greater influence on all domains 

of self-regulated learning compared to other independ-

ent variables. (Table 5) 

 

DISCUSSION 

This study sought to investigate how goal orientation 

affected self-regulated learning among Adolacents.  The 

researcher created four hypotheses, the first of which 

implied that Government school students would show 

higher degrees of self-regulated learning than Private 

Management school students.  The findings of the study 
confirmed this research by showing that Government 

school students really showed better self-regulated 

learning skills than Private Management school 

students.  One of the research participants offered 

insightful analysis to help one grasp the underlying 

causes of this difference: "Our curriculum is rather rigid, 

and we have a lot of required work that I don't enjoy 

doing."  The research also revealed that 70% of Private 

Management school students felt they had a more 

demanding workload than those pursuing other 

curriculum.  The findings align with the article "What 

Pushes Parents Towards Private Management Schools" 
by Mr. T. Arulanandam, which highlights that these 

schools often focus heavily on national admission tests. 

Driven by concerns for their children's future, many 

Indian parents prioritize Private Management schools 

despite higher fees. This creates a high-pressure 

academic environment, affecting students' well-being. 

The results reflect the contrasting experiences of 

students in Government and Private schools, 

emphasizing how curriculum design and academic 

pressure impact self-regulated learning. 

 
Both curriculum and teachers play a key role in shaping 

self-regulated learners. Zimmerman (2002) emphasized 
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that students have unique ways of learning, and 

standardized methods may hinder their ability to 

recognize and develop their potential. Supporting this, 

the study "Predicting Undergraduate Academic 

Achievement" (Torenbeek, Jansen, & Suhre, 2013) 

found that rigid curricula with tightly scheduled classes 

and activities reduce class attendance and limit time for 

self-study. This highlights how structured academic 

environments can negatively impact students' intrinsic 

motivation and self-discipline. Overall, the findings 

reveal how curriculum design and teaching practices 
directly influence students' self-regulated learning. 

 

Not adopting such a strategy runs the danger of 

sustaining an educational system evocative of Paulo 

Freire's seminal book "Pedagogy of the Oppressed" 

(1986).  In this approach, teachers just put knowledge 

into the heads of their pupils, who are then supposed to 

accurately regurgitate it under questioning.  Participants' 

comments especially their claim that they are aware of 

particular areas that will show up on next tests, thereby 

guiding their study emphasis provide a relevant 

observation supporting this idea. 
 

Further research is needed to understand why students 

in Private Management schools often outperform those 

in Government schools, particularly in memory-based 

learning. Government schools follow their own 

curriculum that encourages in-depth learning by 

including questions beyond the standard syllabus, 

prompting students to use supplementary study 

materials (Sindhu & Bindhu, 2017). These schools have 

adopted a more facilitative teaching style, offering 

hands-on learning and opportunities for independent 
exploration. While some students reported being 

empowered through projects and assignments, others 

highlighted inconsistent teacher responses and limited 

use of digital tools like smart classrooms. This suggests 

that despite progressive reforms, elements of the 

traditional "banking model" of education may still be 

present, potentially limiting the impact of democratic, 

student-centered teaching practices. 

 

The second hypothesis claims that self-regulated 

learning and goal orientation are significantly related.  

Empirical data backs up this theory by showing a 
notable positive link between self-regulated learning 

and goal orientation.  Many studies back up these 

results.  For example, Christopher et al. (1998) claim 

that goal orientation is a motivating element that enables 

self-regulated learning, hence improving a student's task 

value and self-efficacy (Wolters, C. A., Shirley, L. Y., 

& Pintrich, P. R. 1996).  Learners start the self-regulated 

learning process by setting goals, which may be 

performance- or mastery-oriented.  While a somewhat 

weaker link is seen with performance approach 

orientation, the results show a robust connection 
between self-regulated learning and learning orientation 

as well as performance avoidance.  Pintrich et al. (2022) 

offer a different viewpoint on these results, stressing the 

paradoxical character of the data.  Their study shows 

that pupils with a mastery goal orientation tend to give 

learning and knowledge top priority, suggesting a 

greater degree of cognitive involvement, metacognitive 

processes, and critical thinking.  Conversely, the 

existence of performance avoidance goal orientation 

implies that students may show avoidance behaviors 

motivated by fear of judgment or a belief that their 

performance will be unfavorably viewed, therefore 

seeking to preserve their self-esteem (Bouffard, T., 

Boisvert, J., Vezeau, C., & Larouche, C. 1995).  From 

this point of view, people who purposefully avoid 

chores do so to protect their self-worth (Sujan, H., 

Weitz, B. A., & Kumar, N. (1994).  Ames (1992), Ames 
and Archer (1988), Corr and Gray (1996), Dweck and 

Leggett (1988), Nicholls (1984), and others have called 

the seen behavior "maladaptive behavior."  This paradox 

results from the fact that the same set of people can show 

both great drive and a concurrent inclination to 

withdraw.  The dynamics of the school climate, 

instructional methods, and even family expectations can 

affect this phenomena.  The answers given by the 

participants help to confirm this even further.  One 

participant, for instance, said that while they like 

studying social science on their own, constant pressure 

makes them anxious and unable to learn.  Studying, said 
another participant, was not for personal pleasure but 

rather out of dread of punishment from professors and 

parents if they failed an exam.  Some attendees also 

voiced their reluctance to participate in creative 

activities or pose questions in class for fear of peer 

mockery or teasing.  These instances show how people 

may still have doubts while being internally driven to 

learn or finish chores alone since they fear negative 

social repercussions. 

 

The third hypothesis looked at how self-regulated 
learning was affected by goal orientation.  The results 

show that learning orientation has far more impact on 

self-regulated learning than performance avoidance 

orientation, and that performance approach orientation 

has the least effect.  Self-regulated learning includes 

many goal-directed actions include student initiative, 

self-modification, and tenacity (Zimmerman, 1989).  

These activities include paying attention to teaching, 

organizing and consolidating information, practicing 

knowledge for recall, and keeping positive views about 

one's learning potential and capacity to forecast success 

(Schunk, 1989).  Strong learning orientation pupils are 
therefore naturally motivated and will modify their 

tactics to meet their objectives.  Conversely, students 

with a performance avoidance orientation tend to avoid 

challenges out of fear of getting unfavorable comments 

or feeling humiliation, which limits their involvement in 

self-regulated learning.  Past studies have often found a 

notable link between learning orientation and 

performance approach.  The results of the current study, 

however, show that performance avoidance has a 

greater impact on self-regulated learning than 

performance approach.  Students in high-pressure 
settings always measuring their academic success 

against that of their peers may contribute to this result.  

Students who are put in a system where they are required 

to fit to predetermined academic criteria may lose their 

autonomy since they should ideally be empowered to 

control their own learning process (Ridley, McCombs, 
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& Taylor, 1994).  Moreover, certain pupils show inner 

drive and work to manage their learning processes.  This 

attitude is driven by the fear of failure, which is 

described as one's emotional and motivational tendency 

to avoid circumstances that could cause academic 

failure (Atkinson, 1957; Covington, 2000; Elliot & 

Thrash, 2004; Martin, 2010; McClelland et al., 1953; 

Sagar & Stoel, 2009).  It reflects a purposeful avoidance 

of difficulties or problems that might lead to subpar 

performance.  Performance avoidance is greatly 

influenced by environmental elements.  Students' goal-
setting reveals their view of the academic environment 

and curriculum.  Students are more likely to take care of 

their own education and give a learning-oriented 

approach top priority when the academic environment is 

flexible and accommodating (Choi, B. 2021).  On the 

other hand, in a strict academic environment, students 

may feel limited in their ability to express their 

preferences and skills, which could cause them to slowly 

acquire a fear of failure.  Therefore, in order to keep a 

feeling of belonging, people might want to fit society's 

standards and steer clear of difficult circumstances. 

 
The results of the study suggest that there are no notable 

gender variations in self-regulated learning, hence 

suggesting that both boys and girls show same 

involvement in self-regulated learning.  Consistent with 

the study, female students scored somewhat better than 

male students in self-evaluation, organization, and help-

seeking strategies (Virtanen, P., & Nevgi, A. 2010).  

These findings imply that women could be a little more 

inclined to use these particular self-regulated learning 

strategies than their male counterparts.  The self-

evaluation scores of female students in this study nearly 
matched those of male students, suggesting a similar 

degree of self-assessment in their self-regulated 

learning.  Furthermore, current studies show significant 

differences in teaching methods and learning focuses 

among several academic fields (Neumann, Parry, and 

Becher, 2002; Smeby, 1996).  Unlike the results of the 

current study, earlier studies have suggested that self-

reflection and self-evaluation might not be required for 

gaining a thorough knowledge of theories or topics 

(Neumann et al., 2002).  Though their performance is on 

par with men's, women have been found to have poorer 

views of their academic ability in mathematics and 
science.  Previous studies have suggested, contrary to 

the results of the current one, that self-reflection and 

self-evaluation might not be required for gaining a 

thorough knowledge of theories or topics (Neumann et 

al., 2002).  Though they perform equally as well as 

males, women have been found to have poorer views of 

their academic ability in mathematics and science, 

according to studies (Eccles, 1983; Meece & Eccles, 

1993).  A study looking at the correlation between self-

regulated learning techniques among higher education 

students revealed that gender no longer significantly 
affects self redulated learnıng (Nevgi, A. 2002).  This 

result supports the findings of the present study and 

strengthens the idea that self-regulated learning is not 

significantly influenced by gender. 

 

CONCLUSION 

The findings suggest that both learning orientation and 

performance avoidance orientation significantly 

influence self-regulated learning. Internal motivation 

enhances self-regulation, while rigid academic 

environments contribute to avoidance-oriented goals 

that hinder it. A positive link was found between goal 

orientation and self-regulated learning, with goal-

directed students more likely to regulate their learning 

effectively. No significant gender differences were 

observed. Factors such as curriculum, teaching style, 

school climate, peer influence, and academic pressure 
were found to shape students’ self-regulation and goal 

orientation. Overall, a flexible and supportive academic 

environment fosters learning-oriented goals and 

promotes self-regulated learning, while rigid systems 

may lead to avoidance behavior and reduced self-

regulation. 
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